It can be easy for a teacher to lose his adult identity when he is treated little different 
than the students he teaches and cannot pee when he wants to. | have seen more than a few 
teachers accept this, and | have seen eventually turn them into the surliest bastards in the 
building once human nature and the desire to be treated like an adult cannot be repressed any 
longer. | always have someone in my building in that | make an example of in my mind, 
constantly reminding myself, “Ken, you cannot become that dude”. The thing is that there are 
certain times when | feel that | am that dude, and | have to work to get Ken’s personal identity 
back, and fight off the Mr. Mann my employers strive to create for me. Maybe the evil ploy does 
not really exist, and maybe professionals outside the realm of education feel the same, but there 
is something about scarfing my lunch down in 25 minutes that reminds me that | am being 
programmed — so much that | scarf down my food even when | am not at work. Have you ever 
gone out to eat with other teachers? We are the fastest eaters in the world. 


| feel it is my responsibility to myself and my students to be the man | am inside, and not the 
automatron the system seems to create. My employers hired the man, not the robot, and the 
more of the robot | become, the worse | serve my students, and though | may be completely 
cynical about everything else in the profession, they are the reason | am doing this, and as soon 
as | forget that, all bets are off, and | would be best served to resign. Through my years of 
teaching | have developed boundaries for my professional self that | refuse to cross. Call it the 
“you will not become that dude” rules if you will, because it was that dude that | singled out in 
my mind that inadvertently made me create these rules, and ultimately become a better teacher. 


Never ever work at home. 

If the students are going to do the learning, they have to do the working. 
When they work, you work. 

Stand up for yourself 


oo 


Never Work at Home: 


| so wish every single teacher would buy into this idea, though | am sure it would never happen. 
It frustrates me that it is assumed that teachers take their work home so that our employers can 
take valuable time away from our families, our fun, our peace. Is it any wonder that many 
teachers burn out so quickly? Itis assumed that teaching is this noble profession, and its 
practitioners will do anything to help the students with whom they are charged. | won't say this 
is false, but | will say that employers use this sentiment to take advantage of you. 


If no teacher took their work home, and actually used their time away from work, the expectation 
to do so would disappear, and the world would not end. It’s because so many of us never stop 
working; never stop to take a moment to be ourselves, just a teacher. Does a dentist go home 
and drill teeth? Does a gynecologist take his work home? Does a plumber look down the drain 
when he takes a shower? Liberate yourself. Try this one day, and you will never turn back: 
walk out of the building with nothing but your car keys — no books, no folders, no work to grade, 


no computer. That stuff will all be there in the morning for you to take care of when you are 
actually getting paid to do so. Make the experience even better by sitting outside at your car 
watching all the other teachers wheeling out carts of shit to do at home. 


You, the person, not you the teacher, is the one who wanted to enter into a career in education, 
because your inherent idealism saw something attractive in the career, but the farther away you 
get from that person, the farther away you get from the passion that got you here. If you do not 
take the time to remember who you are, you cannot be the teacher you want to be. 


| recently read a Facebook post from a friend that read something like: “Somewhere in your 
neighborhood, while you are enjoying your weekend there is a teacher who is grading papers 
and preparing lessons for your kids . . .” It goes on and on about how you should respect and 
pity this poor person. Reading this did nothing but piss me off. To me it read: “Some asshole 
with the same job as you is working their ass off at home and perpetuating the stereotype that 
teachers work 24 hours a day to do their job right.” | say don’t do it, but doing so requires 
responsibility. You still have a job to fulfill, and with some more deliberate planning you can do it 
better and get your life back. The next rule addresses how this can be accomplished. 


If the Students are Going to Do the Learning, They Have to do the Working: 


Another rule around which everything | do professionally revolves is that any true knowledge is 
constructed by the learner, and cannot be transferred magically from one person to another. | 
learned this early in my teacher training, and imagine others have too, but what | find puzzling is 
the lack of methodology that supports this tenant. Closer inspection has also shown me that 
disrespect for this rule creates more work for the instructor and breeds more professional stress 
because what some attempt — to transfer knowledge from one person to the next (the 
transmission model), is not natural, and not effective. To swear oneself to this model, 
consciously or inadvertently, is an exercise in futility, and is likely to pack that cute little rolly 
crate full of shit to do this weekend while your asshole neighbor is chilling in the back yard with 
an umbrella drink. 


What have you ever learned that did not require you to pick something up and do it. You may 
have been guided through a process or given a problem to solve, but if there was any 
knowledge to construct, it was yours to construct. Your students are the same. | would like to 
share an example of how this may look in a classroom. This is a strategy | have used many 
times when | may not have shown up in the morning with concrete plans, or maybe | was hung 
over, or for whatever reason, | did not have a scripted “lesson” — or one that would be 
identifiable to the rolly crate crowd. A word of warning: the planning freaks are going to say you 
are “flying by the seat of your pants" or some other corny cliché they used to explain strategies 
that take the focus off them. My contention is that this strategy plans to put the focus on your 
students in a way that will truly require them to own the learning they have constructed up to the 
point of this activity, and it will keep your students constructively learning for three class periods 
on consecutive days. 


Day One: Arrange your students into groups. Groups of four or five work best if you can 
manage it. | have found that groups any larger than this become inefficient. Instruct your 
groups to create essay questions related to the topic you have been studying as of late. | 
usually ask each group to create a list from four to six questions. These questions can be 
discussion questions related to a novel you are reading, to historical events on which you have 
focused, scientific processes or developments, or even the relevance of mathematical 
properties. Some groups may need to be coached to create open-ended questions or what 
constitutes a “good” discussion question — the goal here is to create an essay quiz. 


Once the groups have created their lists, ask them to pass the list to another group. This can 
be done in a clockwise, counterclockwise, or any other fashion you like — just keep in mind that 
it is important to keep track of where the questions have been. When the groups get their new 
set of questions, ask them to read them and suggest (on the paper) edits for clarity or to make 
them more open-ended. Ask them to choose two from the list that stand out as the best 
questions for discussion. Once they have finished, ask them to return the questions to the 
group who created them. 


When the groups get their original questions back, ask them to consider the suggestions the 
other group made, but only to make changes they feel honor their the intention of their question. 
In a 60 minute class period, this will end day one; for a 90 minute period, the students will have 
time to exchange questions with another group (if you went clockwise the first time, it is time to 
rotate counter-clockwise, etc.) and let them begin discussing the questions, as well as collecting 
evidence from their notes/texts to support their claims. 


Keep in mind that you have not told your students that they are creating their essay quiz to be 
taken in the next couple of days — for now this is a “discussion activity”. 


60 minute period 90 minute period 
10 min: arrange groups / give instructions 10 min: arrange groups / give instructions 
15 min: students create first list of questions | 15 min: students create first list of questions 


5 min: wrap up questions / pass to next 5 min: wrap up questions / pass to next 
group group 


10 min: groups edit new questions / choose | 10 min: groups edit new questions / choose 
two for discussion two for discussion 


5 min: wrap up / pass to next group 5 min: wrap up / pass to next group 


10 min: Original groups edit the two best 10 min: Original groups edit the two best 
questions and submit to teacher questions and submit them to a group other 
than the one who edited the questions. 


5 min: flex time / move room to its original 30 min: Groups discuss both questions (you 


form may find it necessary to set individual limits 
for each question) and collect evidence from 
their notes to support their claims. 


5 min: flex time / teacher collects questions 
/move room to its original form 


Day Two: 


In a 60 minute period, you would start by asking students to form the groups from the previous 
day and then redistributing the questions they created and later edited. Ask students to discuss 
each of the questions together while they look for evidence in their notes and text to support any 
of the claims they might make. Some groups can benefit from assigning one or two of the 
members as designated evidence finders. Once students have finished their discussions 
(again, you may want to specify how much time to spend on each discussion to insure students 
address both questions), spend some time having students share with the class as a whole the 
highlights of their discussions, along with the evidence they have collected. 


A 90 minute period will continue by having the groups share the highlights of their discussions 
from the day before. Once the sharing is complete, have students rearrange the room to its 
normal configuration (if you chose to seat them in their groups for the sharing — not absolutely 
necessary). Once students have returned to their spots and have their papers, pens, 
computers, etc. ready to go, pass out the “essay quiz”. Here is the kicker — the essay quiz is 
comprised entirely of the questions they have created, edited, and discussed. You would have 
created this quiz after day one, when you collected the edited questions from your groups. You 
should keep in mind which questions were viewed by what groups — each set would have been 
seen by three separate groups. Make sure you have represented each group’s work equally so 
that the students taking the quiz will have been exposed to the same volume of the questions. | 
like to take one question from the two each group submitted, and then ask students to answer 
two of the questions — that way they can choose to answer one of the questions they created, 
and another one they discussed with their group. It is also helpful if students answer each 
question on a separate piece of paper. 


60 minute period 90 minute period 


10 min: arrange groups / return questions / | 10 min: arrange groups / return questions / 
explain instructions explain instructions 


30 min: Students discuss questions from 15 min: each group shares with the class as 
another group and collect evidence to a whole the highlights from their discussion 
support their claims (including the evidence they have collected) 


15 min: each group shares with the class as | 5 min: students return room to its regular 
a whole highlights from their discussion configuration receive quiz questions 
(including the evidence they have collected) 


5 min: flex time / wrap-up 60 min: Students write essay responses to 
questions 


Day Three 


The entirety of a 60 minute period will be spent with the students completing the quiz | outline 
above. If anybody teaching a 90 minute class ran home and graded all the essay responses 
last night, please close this book and commence rapping yourself in the head with it — it will 
serve you much better in that manner. 


Those who teach in 90 minute periods will have their students work on editing the work of their 
peers. | have found peer editing to be a real gift to my sanity and my instruction (SEE SIDEBAR 
ON PEER EDITING ACTIVITIES). Once you redistribute the drafts to students other than the 
ones who created them (you can ask your students to do this on their own if you feel this is 
something they can handle in five minutes), make sure nobody has their own draft. Instruct 
students to spend the entire time allotted editing and making suggestions to the drafts they 
receive, even if they have time to reread the draft many times. You may also choose to give 
your students grades which evaluate their work as editors. The idea here is to save time and to 
give your students a learning activity that is centered on them. Students will become better 
writers through their work as editors, and this portion of the activity can also expose students to 
content and arguments they did not consider in their drafts, that they may choose to add once 
they finalize their work. 


When the editing time has been completed for each of the drafts, get students to return the 
drafts to the writers, and ecourage them to spend a minute or two discussing the edits and 
suggestions they have made to the draft. The remainder of the period can be spent working on 
final drafts, and you can also allow students to continue their work at home that night. 


60 minute period 90 minute period 


5 min: hand out quizzes, explain 5 min: explain editing instructions 
instructions 


55 min: students complete essay 12 min: editing round one 


12 min: editing round two 


quiz 


12 min: editing round three 


es 5 min: collecting drafts and directions for final drafts 


Remainder of class: students review edits and 
create final drafts 


Day Four (60 minute Periods Only) 


Day four in a 60 minute classroom will be comprised of the editing activity | outlined above. 


5 min: Distribute quizzes / explain instructions 
12 min: editing round one 
12 min: editing round two 


12 min: editing round three 


12 min: editing round four 
5 min: collect edited drafts and directions for final drafts 
Remainder of class / homework / portion of day five: students complete final drafts 


There you have it — nearly a week of instruction that is supported by a variety of standards 
(discussion, writing, editing, providing evidence, reading) that requires nearly no planning on 
your part. | have used this format with great success many times, and it seems that the 
students really go for it because they feel they are somehow getting away with something which 
amuses me since | see them work much harder and put more thought into this kind of work 


when the ball has been placed strategically in their court. 


You will still need to evaluate the work your students have done, but resist the temptation to do 
this at home. You can take care of this when students are working on their next assignment, 
and someone who has become savvy at not working at home will keep an eye on the student 
work throughtout the process so to be very familiar with the work before it lands on your desk in 
its final condition. If you have done this, the final evaluation will only take minutes to spot check 
that students have made responsible arguments and then supported them with texts or with 
other learning from the unit. 


When They Work, You Work 


If you want to free yourself from the shackels of working at home, you have to be smart in the 
way you schedule the times when do you complete the kinds of work that are commonly 
responsible for stealing your time away from your classroom. The easiest way to accomplish 
this is to pledge to do your work when you have given your students their work to complete. 
Doing so will help insure that the activities you give your students are truly student-centered, 
and it also helps model for your students what work time is. When they see you working, it 
should set the example for what they should be doing as well. 


This is the time to grade papers and evaluate work. You may also find time to plan your lessons 
if you were not able to do so during your allotted planning time (if it wasn’t stolen to 
accommodate a meeting or some sort of “important” training). After some practice, your 
classroom will run very efficiently without too much artificial intervention on your part. This kind 
of environment will be easier on you as well as better provide for your students. If you say you 
are a proponent of student-centered education, this is where you need to be because if the 
activities | describe above seem far away from what you do currently, you may not be the 
student centered proponent you think you are. 


Becoming involved in the process of your students’ work is another way to accomplish more 
evaluation without being sacked with a ton of complete work that you have never seen once 
your students finish. Once of the best parts of the example plans | shared above is that it keeps 
your eyes on the work throughout the process, so that once the work is finished, you would 
have seen most of it already. 


Do you assign essays to your students? Start thinking of using tools like this to free up some of 
your time, not to mention how it encourages more thought and academic growth on your 
students’ part. This process will front-load your work at the beginning with student conferences, 
but, as | said earlier, will keep your work much more manageable than for someone who waits 
until the end of the process to evaluate student work. 


o Thesis Proposal Conference -- once you give your students a writing topic, ask 
them to provide you a thesis before they begin. One sentence. Meet with each 


of your students individually to discuss their thesis, and how they may construct 
their outline. These should not last any more than five minutes. | have 
constructed rough outlines with students at these meetings. After a conference 
like this, | already have the gist of the essay the student will write, and | should 
have headed off any major problems by counselling the student on how he or she 
should go about writing the paper. 


| have attached the essay cover sheet that | provide to the students to record 
their topic and thesis as well as their goals for improvement before the 
conference. After the student finishes his or her draft, he or she should staple 
this to the front. You will see that it provides spaces for your feedback, and it 
also makes it easy for peer editors to see the writer’s topic, thesis, and goal for 
improvement. 


o Peer Editing -- | always tell my students how my experience editing has done 
more for my writing than anything else. Using peer editing is yet another way to 
see exponential growth in your students without much effort on your part. This 
activity encourages students to be critical of another student's writing, which 
should sharpen that critical eye toward their own work. It also exposes students 
to ideas that may not be present in their own papers. | have included the 
structure that | use for this activity, but you should always take the time to adjust 
plans for your time period and student level. 


o Revision Conference -- Don't evaluate student work without ensuring that they 
actually understand what your evaluation means. Yeah, you are using a rubric -- 
what responsible educator doesn’t do that? This does not exonerate you from 
the responsibility of making sure your students make the connections between 
their work, the rubric, and the cryptic marks you have made on their page. 


| have added the revision cover sheet | provide for my students. During our brief 
revision conference, | discuss with students where they may want to concentrate 
their revisions. These ideads should be recorded on the cover sheet during the 
conference. Once the students create their revisions, there are a couple of 
questions they need to answer about their work, which are really there to point 
you to the places where the most revision took place. Evaluating revisions 
should only take you a few minutes per student. Want to make it even easier for 
yourself? Make revisions optional for students who reach a predefined threshold 
on the first evaluation. 


Stand Up For Yourself -- The Power of “No”. 


Some people cannot say it. They think it will reflect poorly on them as professionals, but that 


could not be further from the truth. Nobody respects the doormat, and it is upon that doormat 
that all the unwanted duties get stacked. | am not advocating saying “no” at every opportunity 
without regard to the task being discussed, but | will go as far to say that most teachers need to 
say it more. You should participate on school committees and other functions outside your 
classroom, but know your limits. Think of the people you work with. There is probably someone 
who just cannot muster up the courage to say “no” to his or her superiors, serves on too many 
committees, gets sadled with student council , blood drives, and prom duties. This is the same 
person who’s bitching you have to endure whenever he or she is in close quarters with you. 
What's not to bitch about? Nobody respects this person because they do not stand up for 
themselves. May this person is you. Just in case, let’s practise a little. 


Scenario #1: 


Principal / Department Chair, etc -- Mr. Mann, we need someone from your department to 
serve on the committee, and we think you would be a good addition to the group. 


Mr. Mann -- Thank you for considering me, but | am already giving a lot of attention to the 
committee, so | will not be able to serve on this one as well. 


Scenario #2: 


Principal / Department Chair, etc. -- We will be having an unscheduled meeting after school 
today. It should not last longer than thirty minutes. Your attendance is manditory. 


Mr. Mann -- | have obligations after school, and | coordinate those obligations with the meetings 
we schedule. It is not possible for me to be at the unscheduled meeting today. 


There likely is a clause in your contract that stipulates you complete “other necessary duties 
outside the classroom’, and that is for good reason. Can this be interpreted to mean you must 
attend a basketball game that does not finish until 9:00 PM.? Some people think so. Can this 
be interpreted to mean you are required to attend a different committee meeting every day until 
5:00 or 6:00? Some people think so. Hell, some people like this shit. Let them do it all. Others 
have their classroom routine down to an exact science, and are eagar to accept these new 
responsibilities, but these are exceptions to what | am talking about. Those people know how to 
say “no” when they need to. 


You should always be a contributing member of your school community, but this often gets 
taken too far in the name of being a “team player’. Do you think that colleague who never says 
“no” is a “team player’? No. You think he is a chump, and you are correct. Your team players 
are those who are positive assets to the school community while, at the same time, able to 
manage their classroom responsibilities. Chumps bring us all down, because when too few 
people stand up for themselves, it becomes the expectation. Your school deserves to have 
educators who are able to provide structure and quality instruction, and those are who are too 


busy doing “all that other stuff’ have no time for this. Remember that person you were to think 
of earlier? Swing by their classroom and see what | mean. 


While your at it, standing up for yourself that is, join a professional organization like NEA or a 
local union. This is especially true if you are going to stand up to your betters when the time 
comes for it. Some supervisors cannot handle it well when one of their peons has the nerve to 
voice an opinion, or to turn down additional responsibilities that take away from the efforts they 
are pursuing in their classroom. That is why you need someone to have your back at times. | 
am a member of NEA, and that membership has come in handy. Many people do not join 
because of the cost associated with membership, but those dues can be deducted from your 
taxes. Couple that with access to cheap car insurance, credit cards, hotels, rental cars, etc., 
and you will see that it saves you money -- not to mention, at times, your ass. 


SIDEBAR: PEER EDITING GUIDE 
Peer Editing Guide 
You will earn a major writing grade for this exercise. 


You will use this form to help edit another student’s writing. This practice should also improve 
your own writing since you will begin to look more closely at ways yours and others’ writing could 
be improved. You will edit in 20-minute rounds. If you get finished reading the draft in less that 
20. minutes, start over and read again and again until the time is up. 


Mark on the other student’s draft as much as you see fit. The more you mark, the more help you 
are providing to the writer. If you are shy to point out areas in the writer’s paper that need help, 
this activity does not help very much. 


USE YOUR GRADING RUBRIC TO HELP MAKE SUGGESTIONS TO 
THE WRITER!!!! 


Step One: Take turns reading your papers aloud. DO NOT INTERRUPT EACH OTHER! Once 
readers have read their entire draft slowly and clearly, move to the next step. 


Step Two: Each editor should begin slowly reading the writer’s draft, making notes of any 
improvements that he or she feels should be made. 
e Circle words that you think may be misspelled. 
e Mark punctuation that you feel is missing or unnecessary. 
e If you cannot tell what is wrong with a certain part of the draft, but know there is a 
problem, explain the problem the best you can in the margin. 


Step Three: In the space provided below explain to the writer what you believe the strongest 


aspects of their draft are. Try to word your suggestions in the language of the grading rubric 
we've discussed. Make note of how you will be graded below. 


Step Four: In the space provided below explain to the writer what aspects of this draft need the 
most improvements, Be sure that your comments are constructive. Try to word your 
suggestions in the language of the grading rubric we've discussed. 


Step Five: Are there any paragraphs / sections of the writer’s paper that have a good idea, but 
need more development? Make note of this paragraph / section on the draft itself, then explain 
in the space provided below what this part of the draft needs. 


How you will be graded as an editor: 


One third of your grade will be awarded for staying on task throughout the editing process. If you seem 
not to be working to help your writer during the time I’ve allotted for editing, your grade will suffer. Read 
and edit the entire time. 


One third of your grade will be awarded for the quality of the feedback you offer your writer. Feedback 
that is brief or does not offer any real suggestions to the writer will lower your grade. Will your comments 
and suggestions help the writer? 

One third of your grade will be awarded for the editing marks and notes you write on the writer’s draft. 


Did you note specific parts of the draft that need improvement? Did you take care to circle words that you 
thought may be misspelled? Can the writer make sense of your notes? 


SIDEBAR: Essay Cover Sheet: 
Essay Cover Sheet Your Name 


Please fill out the following areas, and attach this form to the front of your essay before turning it in to me. 


Topic: 


Thesis: 


Goal for improvement: /n the space below, explain what areas of your writing you attempted to improve 
with this essay. Use the writing rubric to help you word your response. | will pay close attention to this 
aspect of your writing when I grade your essay. 


Your Editing Grade (Explanation): 


Specific Strengths: 


Specific Areas that need improvement: 


Conference Notes: What we talked about: 


Dana Siegmund’s Notes: 


Your Notes (What did we talk about, and how do you plan to use it): 


Your Scores: Total Score 


Focus and Ideas: ____ 


Organization: ___ 


Introduction: 


Conclusion: 


Supporting Details: 


Diction: 


Sentence Structure: 


Voice and Tone: 


Conventions and Presentation: 


SIDEBAR: Revision Guide: 


Revision Guide 


Use the following guide to help you revise your essay. When you are through, staple this sheet on top of 
your revised paper, and include all your previous drafts and notes underneath. You will receive a major 
writing grade for this revision. PAY CLOSE ATTENTION TO THE GRADING FORMAT AT THE END OF THIS 
GUIDE!! 


STEP ONE, PLANNING: 


li Read your graded draft, and pay close attention to the notes | wrote on your paper, and 
next to the grades | have recorded. 
A In the space provided below, explain what revisions you plan to make to this draft. 


Explain what changes you might make, what parts you may reorganize, what you might add, or 
what you feel needs the most work in your last draft. Be sure to think over these questions 
before you begin to write, and to fill up the entire space provided with your thoughts. 


f | Š ay nes benefit ray reading the discussion duastions that 
j your last draft. 
SION 


discussion. 


1. As specifically as possible in the language of your writing rubric, discuss the 
improvements you have made to your draft. 


2. Which section or sections of your draft do you feel you have improved the most 
with this revision? Be sure to phrase your answer in the language of your writing 
rubric. 


HOW YOUR REVISION WILL BE GRADED: 


° ae score ot ial 100 wil) be awarded to revisions that Samanea the writer’ s aie =“ to: 


re ee ar ee 
re of 90-100, 


the weiter fe also visas the afart to compinindy discuss het revisions s above in the 


language of the writing rubric 


80-89, the v 
above, and 
e Ascore of 7 


e Ascore of 0-69 will be awarde 
on the writer’s part to make 


or iia ia use t she la a idari in the discussion. 


